"Pure Sports" versus "Practical Sports": Physical Culture
 and the Hebrew Hagannah in Palestine before Statehood

Tali Ben-Israel

The physical revival of the "new Jew” in Palestine manifested itself in a change of attitude toward working the land, in the introduction of physical education into the curriculum and general culture, and in a substantial change in the perception of heroism and of self defense. Early expressions of this new attitude are found in the heroic sagas that circulated among the young members of the new settlement during the first wave of immigration, 
The second wave of immigration was marked by the development of nationalism accompanied by physical labor, which came to reflect the historical bond with the land and with its heroes from the past; at the same time a new mythology featuring Hebrew heroes of Palestine was being created as well. In  this  new narrative, the Jewish guard and defender became intrinsic part of the New Palestinian Jew. 

The precarious security situation of the Jewish colony during the British mandate period and the resulting need for Jewish defense resulted in a close relationship between Jewish sports clubs and Jewish defense organizations. The needs of the Jewish community dictated the development of “practical sports” and of “defense sports” in addition to the regular sportive activities. Developing physical prowess and a willingness to make physical sacrifices for homeland defense became the new goals of the settlement, and those were achieved by the nurturing of practical sports within the sports clubs and by encouraging adults to take part in defense activities within the various organizations.

Nationalist self-sacrifice and defense was an issue among young people as well. Hebrew education, which saw itself as a major instrument in the national and ideological shaping of the new generation, was now harnessed to the needs of the settlement. A marked change in attitude occurred at the end of the 1930s at the “Hareali Gymnasium” in Haifa with the implementation of a new curriculum that stressed “the fortification of body and character”, preparing the young generation for military activities. The “Extended Physical Education” (EPD) program, as an addition to regular physical education, was recognized by the National committee, and was subsequently implemented at the Hebrew Gymnasiums.   The program included the physical and ideological elements regarded necessary for military induction.

We can, hence observe, that as the physical security of the Jewish population in Palestine diminished, physical education curricula underwent changes that emphasized “practical” sports. The mutual relations between the armed forces and the physical education present in this type of pre-military training raises a hidden conflict between “pure sports” and “practical sports”. 

Education toward Democracy in Israel:
 Its Effect on Youth and Israeli Democracy

Daniel Bar -Tal & Eran Halperin

During all the years of its existence, Israel – both its leaders and citizens - perceived democracy as one of the country’s basic moral values. Yet, repeated infringements against essential democratic values and foundations have made it evident that Israeli democracy faces a momentous test. In addition, various studies of public attitudes toward democracy have found that the basis of support for democracy in general, as well as for the fundamental values of democracy, are not at all stable. 

The central argument of this article is that in examining attitudes of the state’s early leaders toward democracy, we can identify the roots of the problems and deficiencies that beset Israeli democracy today. The founding fathers and early leaders did not regard democracy as an important value. Furthermore, in our view their attitudes and conduct and those coming after them, have substantially contributed to the lack of consistent emphasis on education for democracy in Israel’s education system. Consequently, over the years a significant gap has developed between Israelis' perceptions of their country as a democratic state and the actual un-democratic conduct of the state and its citizens. 

The first part of the article reviews education toward democracy in Israel throughout the years, emphasizing leaders’ positions in different periods. The second part presents the problems and obstacles facing Israel’s democracy and examines the public's position, with special attention to youth. A connection is suggested between the long and comprehensive failure of education toward democracy and the status of the Israeli democracy today. Some suggestions and ideas to improve education toward democracy in Israel are included.

'What Trouble I Have Seen'

Metulla as a Reflection of School Headmasters
 in JCA Moshavot in Galilee 

Yair Seltenreich
The article examines a specific incident: A feud that developed between Yosef Markovski, who was dismissed from his function of the Metula school headmaster, but stayed on as an ordinary teacher, and his successor Haim-Zvi Shoham.  Looking at the roots of the feud and its outcome, the article tries to identify the way the headmasters of the JCA schools in the Galilee perceived their mission, which included an organizational as well as pedagogical, moral and  national aspects. It also tries to frame their mental and spiritual horizons. 

The issue of headmasters in the colonies hasn't been thoroughly investigated. Existing sources are mainly memoirs, which undervalue complex situations and tensions that occurred in local educational systems, while those systems underwent complicated formative process of creating moral and procedural frameworks. The present article is mainly based on primary sources, most of them never have been used before. Those sources include correspondence of the Jewish Colonization Organization administrators, as well as private letters written by the protagonists of the feud. Thus the reader is able to perceive the complexity of both the organizational and the pedagogical systems 

The article includes four parts: The first examines the position and the role of the headmaster as it was understood at the Jewish settlements at the beginning of the twentieth century; the second describes the educational system at Metula, the arena of  the feud; the third portrays the headmasters who were involved in the process; the last part describes the feud itself and analyses its wider implications about the educational and the social conceptions in the settlements. of this situation on educational and social trends in the colonies . 

Martin Buber and Adult Education:

The Idea of Grundtvig's Folk High School and Its Realization in the
 'School for Adult Education Teachers' in Jerusalem

Dana Zelikovski
This study describes a long-term 'adult education' project, conducted by Martin Buber (1878-1965). It does so by looking at the story of the establishment of Beit Ha-midrash le-Morei Am – the 'School for Adult Education Teachers'. 

The educational roots of this school were in the work of the Danish Nikolay Federik Severin Grundtvig (1783-1872), who founded the 'Folk High School' as a unique model of popular institutions which educate adults to become aware of their religious, national and cultural ideals. This model became popular around the world and Grundtvig came to be seen as 'the father of adult education in the western world'.

Aware of Grundtvig's ideas, Martin Buber introduced it to the Zionist Movement and impelled its adoption in various ways. Thus, in his address to the 21st German Zionist Congress held in 1926, Buber suggested to found a 'Folk High School'. He also tried to promote this initiative when visiting Palestine in 1927. However, Buber managed to accomplish his idea only in 1949. 

In 1938 Buber came to Israel and received the chair of social philosophy at the Hebrew University in Jerusalem. But most importantly, he was a dominating figure at the 'Adult Education Center of the Hebrew University' on behalf of which he established  Beit Ha-midrash le-Morei Am, in 1949 with the support of the Ministry of Education and the Jewish Agency. 

This venture was meant to contribute to the cultural and spiritual integration of the masses of immigrants that flowed into Israel after the country’s establishment in 1948, by training teachers to work among immigrants so as to impart a sense of Israel’s cultural and national identity.
The Department of Education in the "Academic Division" of Oranim (1971 – 2001): An Historical View on the Formation
 of its Teachers' Education Concept 
Dinah Laron & Mira Karnieli

The need to train 'teachers who are educators' for the kibbutz movement sequel classes
 triggered the establishment of the "Academic Division" in Oranim. This paper describes the establishment of the department of education which functioned within the "Academic Division" for more than 30 years, and the formation of its concept of teachers' education.

The research, carried out in the ethnographic-historic approach, focuses on the trends that led to the establishment of the department, the formation of its routines and the shaping of its unique training concept in the context of educational and institutional trends.

Our findings show that the topic of training educators for the kibbutz movement's sequel classes dates back to the 1950s. It led Oranim to open "humanistic" and "scientific" programs for teachers' education. These programs were very demanding and intensive but did not provide a satisfactory solution for the following reasons: on one hand, these were multi-disciplinary programs that failed to provide profound academic training in any single subject matter, and on the other hand, they were not oriented toward professional training in teaching these subject matters. 

In an effort to meet these challenges while adhering to the kibbutz spirit, Oranim and the Haifa University established in 1971a joint teachers' education program that allowed Oranim to grant B.A. and B.Sc. degrees on behalf of the Haifa University, combined with an academic teaching certificate. 

This led to the foundation of the Department of Education whose teachers' education approach combined high level academic specialization in subject matter with consideration of the student teachers' subjective experience related to teaching and education. The teachers' education concept that evolved was based accordingly on three main approaches: the academic, the pedagogic-professional, and on some elements of the kibbutz seminars theory. This unique concept differed from both the university and the seminar approaches. The leading body in the department was the 'mazkirut' or secretariat, whose members outlined the educational concept and carried it out through the teachers' education programs.

The Academic Division ceased to exist as a joint operation of Oranim and the Haifa University in 2001. The education department was associated with the "Humanities and Social Sciences Division" of Oranim College and manages the high school teachers' education program as approved by the ministry of education and accredited by the council of higher education. 

Vocational Education in Israel –Statements and Practice

Nirit Raichel
The article deals with the development of vocational education in Israel from 1948 until the beginning of the third millennium. It describes the gap between leaders' statements - declaring their commitment to educate the young generation to be productive and work oriented- and their actual focus on expanding academic high schools while marginalizing vocational schools.

The article shoes that the system had a theoretical and philosophical basis but completely ignored the need to educate toward respecting working people and equipping the pupils with the best professional and technical abilities to allow them to be truly productive. 

It describes the development of the vocational education system and offers an answer to the question – how and why the vocational schools did not become a sought after address for elementary school graduates. 

The development of the vocational education system is divided into five periods:

1948 – 1960 - First steps.

1960 – 1970 - Growth and expansion.

1970 – 1980 - A shift from vocational to technological schools.

1980 – 1992 - The decline of the pragmatic approach or the triumph of the academic approach.

1992 – 2000 – Lifting the barriers between the general high schools and the technological high schools.

The history of vocational education in Israel is told through the case of one school, from the 1960s until the beginning of the 21st century.

Pioneering Efforts at Preparing Mentally Challenged Children for Bar-Mitzvah  in the 1950’s

Shlomy Raiskin

This article studies the early years of instructional programs, preparing mentally retarded children for their Bar or Bat Mitzvah. The Parents Association for CRMD [Children with Retarded Mental Development], which was established by a small but inspired group of parents of mentally retarded children, initiated various programs for mentally challenged children throughout New York, one of them being an experimental program offering Jewish religious training for these children. This article describes the groundbreaking work at the East Side Hebrew Institute, all that was involved in preparing these children for their Bar Mitzvah, as well as other pioneering programs that evolved throughout the 1950s and early 1960s.

Jewish physical culture as a component in the Zionist vision
Izack  Ram

The Zionist movement evolved against a background of great national, economic and social changes in late 19th early 20th century Europe. In addition this era was characterized by huge developments in historic – scientific research. New fields of research were explored generating new academic interests and new resources. This included historical, sociological and literary aspects of Jewish history. This academic progress had an obvious influence on the conduct and the decision making of the Jewish leadership in the European Diaspora.
This new tendency enhanced national Jewish awareness and helped to create the Zionist movement which culminated in the First Jewish Congress in 1897. The sowing of the political seeds of Zionism was a combined effort of a group of activists. These people had some common features which enabled them to push the Zionist movement forward. Most were educated in the German higher education system and shared a deep admiration for the German culture including  the “Deutsche Turnerschaft” - the German national gymnastic movement. 

 These early Zionists believed that only a territorial solution and complete sovereignty could cure the precarious condition of the Jewish people in the Diaspora and put to rest anti-Semitism. They also shared the notion that the preferred political strategy of Zionism should consist in the preparation of the Diaspora Jewish community with special attention to physical fitness and training with the aim of bringing small groups to Palestine until there would be a Jewish majority. These are the origins of the new Jewish physical culture in the Zionist vision. 

This article describes and analyzes Zionist founders’ beliefs concerning physical culture in general and the rise of the new Jewish gymnastic movement in particular, claiming that their attitude towards this phenomenon was shaped by their familiarity with the “Deutsche Turnerschaft” and aimed  to serve the Zionist cause the same way it served  the late 19th century rise of German nationalism.
Pedagogical Museum in Jerusalem – An Educational Innovation
 by the Teachers Union at the Beginning of the Twentieth Century

Oded Shay

 At the beginning of the twentieth century Jewish national education in Palestine saw many changes.

Following modern trends in the world the Teachers Union, which was established in 1903, started the formation of a national education system. 

It was part of the development of a modern Jewish society with a new social and cultural structure made possible by the economic growth in the country.

The story of the Pedagogical Museum is an un known chapter in the history of the Jewish museums in Palestine or in the local history of education.

In 1911, following the suggestion of the educator Yesha'ayahu Press, the Jerusalem chapter of the Teachers Union decided to build a pedagogical museum. They chose a committee to determine its aims, the main one of which was to acquaint teachers with recent developments in education.  The committee sent out an appeal to school headmasters, teachers and kindergarten teachers, asking them to support the new institute and underlined its importance. 

In 1913 the museum opened, but following the Language Dispute and the First World War it soon closed.

After the war the museum reopened. It had three departments: 1. historic; 2. practical - demonstrating modern teaching aids, and 3. health education.

It followed the example of similar museums which opened in Europe in the second half of the 19th century. The first of them opened in Stuttgart, Germany (1851).

From the beginning the Museum suffered from shortage of funds and the absence of permanent spacious premises. The teachers and their union did not recognize its importance and did not join.

In 1926 the Museum was restructured. In 1932 the Hebrew Teachers Seminar became a joint owner and helped expanding its activities.

The Museum became a center for educational lectures, teacher training courses, and plays. But it was used mainly by those who worked in Jerusalem. It never fulfilled its aspiration to become an educational center for all the teachers in the country and the Middle East.

The Hassidic Community as an Educational Model
Asher Schechter

Rabbi Israel Ba'al Shem Tov established the Hassidic movement in the wake of social and theological conflicts in Eastern Europe: Pogroms in Poland (1648-1649); Jewish disappointment from the false Messiah Shabtai Zevi; economic crisis in the communities and the lose of trust in the leadership. 

The Hassidic movement became one of the most significant Jewish movements of the modern age. It reshaped Jewish life and theological concepts, as well as offering a new approach to non-Jewish modernity.  

As an ideological movement the Hassidim wanted to mold the community to follow its ways The Hassidic community rests on two main axles: The leader and the members of the community. 

The Leader: The movement's life revolved around the charismatic leadership of the tsaddik (righteous rabbi). He was the head of the community, guided it in all walks of life, prayed for its members and tried to improve their lives. The tsaddik was not detached from his community: he lived among his followers, encouraged the stragglers and helped them reach a higher spiritual level. The tsaddik shared the community's low as well as strong hours.

The members of the Hasidic community: On the one hand the tsaddik and his close circle had great religious and moral authority, on the other there was the mass of the followers. The balance between the two differed among communities.

The community supported members who were experiencing economic or religious difficulties. It offered a source of power to members who were in doubt and in need of encouragement. In times of crisis the community would stand by the needy. 

Their motives may be used as an educational system. We think that those motives may be relevant to our educational system also. In order to make them relevant we have to "translate" them. Dr. joseph schaechter (1901-1994) who was a philosopher in Vienna ("Vienna Circle")   and educator in Israel suggested a translating method. According to his method we suggest few aspects of an educational translate.      

One may "translate" the role of the tsaddik into contemporary educational terms as an educational leader. The teacher is a leader with intellectual and moral inspiration and charisma.

He, or indeed she, supports the needy pupils and encourages them. Like the tsaddik  teachers address their students at their own level in order to raise them to a higher plain.. He advises them in all walks of life. He is depended on their achievements for his successes. When they are in crisis he is down too and they should help each other to overcome it.

The pupils, in this parallel, equal the community. Its members have various abilities; they aspire to grow intellectually and morally and to have meaningful interactions with their colleagues. 

One major educational dilemma is whether the class should include only those students whose intellectual and personal abilities are strong, or to be inclusive and make room for those who are less outstanding and less able.  

To this question, it could be said that the class, surely, as a community is to support its weaker members and help them grow in all intellectual, emotional and moral aspects. 

One shortcoming of the model is the risk that a leader, who is unfit to lead, will be appointed or the group may otherwise be taken over by negative elements that will lead them astray. 

It nevertheless seems worthwhile to try and shape a modern educational model following the motives and lives of the traditional Hasidic community. 
�  The term used by the kibbutz movement to distinguish their system from regular high schools expressing their opposition to the matriculation tests.  





