Dor Ledor

Studies in the History of Jewish Education

In Israel and the Diaspora
XXVII

· Golda Akhiezer and Daniel J. Lasker: An Eighteenth-Century Karaite Educational Catechism

· Talia Ben Israel:  The Field Trip as a Component of Hebrew Physical Education Until the 1930s

· Yosef Lang:  The Language Controversy – the Uni que Case of Petach Tikva

· Nir Michaeli:  Dr Baruch Ben Yehuda: A Progressive Educator in an Elitist Gymnasium 
· Nirit Raichel: From Curricula for Specific Schools to National Program: General Humanist Education in the Curricula of Hebrew Schools in Eretz Israel  - 1882 - 1907
· Shlomy Raiskin:   The 1970 Survey of the Providence Hebrew Day School

· Avraham Rocheli:  Graduate Degree Programs (M.Ed) in the Academic Colleges of Education in Israel

· Zipora Shehory-Rubin:  Roza Yaffe: Teacher in Russia, School  Principal in Jaffa Farmer in Yavne'el

· Miri Steinhardt:  The Ideas of Progressive Education and Their Expression in the Teaching of Drawing and Art Education in Israel

· Ada Schein:  Holocaust Survivors Becoming Nation-Builders –Vocational Training in the Displaced Persons Camps in Germany

Golda Akhiezer and Daniel J. Lasker

An Eighteenth-Century Karaite Educational Catechism

Presented herein is an annotated transcription, with an introduction, of an eighteenth-century Karaite treatise, Eilon Moreh (cf. Gen. 12:6), which was apparently written as a school exercise, presenting a catechism of questions and answers for the young Karaite student. The unique manuscript which contains this work attributes it to Simhah Isaac Lutski, 1716-1760, although he was only thirteen years old when the treatise was written (1729), and he never mentioned it as one of his compositions. It was edited by Lutski’s nephew, presumably after the uncle’s death. Lutski was born in Lutsk in Volhynia (present day Ukraine) and moved late in his career to the Crimea to be a teacher in the Karaite academy in Chufut-Kale, the major Crimean Karaite city.

The treatise is written as a dialogue of a teacher’s questions and a student’s answers, and it covers major areas of Karaite belief and practice, even though by no means all of them. Subject matters include prayer, the ritual fringes, divine attributes, articles of faith, syllogistic logic, theodicy, creation, the structure of the world and prophecy. Although only Karaite sources are mentioned, there are Rabbanite influences on the work. The treatise is written in a clear Hebrew, with occasional use of Karaite locutions.

The publication of Eilon Moreh offers a glimpse at the educational system of Eastern European Karaites in the modern period. If, indeed, it was written by a thirteen year old, it undoubtedly mirrors what was being presented in his classroom. We can discern that children were exposed to a mix of legal practice and theology, based on classical Karaite ideas, with little attention paid to the more sophisticated Karaite views which were circulating at the same time and place in treatises written for adults (often dependent upon Rabbinate philosophical and mystical concepts). Learning was done by rote and was certainly intended for basic socialization of Karaite children into their religious beliefs.

Talia Ben Israel
The Field Trip as a Component of Hebrew Physical Education 

Until the 1930s


The field trip, which became a major agent in the instilling of patriotic values, was integrated into the Hebrew culture and physical education of the Zionist pre-state era. This was achieved by adapting the field trip to national-cultural goals. The source of this development was in the naturalistic-romantic approach of 19th and early 20th century Western and Central Europe, and in the concept of environmental education (cf Pestalozzi's “Observation”).  These ideas promoted the harmonious development of the child's physical and mental capabilities, and manifested itself, among other things, in the form of field trips. The field trip was perceived as a "site" of moral education through experience, and an ideological tool for the creation of a bond with the environment and country. 


Though this approach stood in contradiction with the traditional Jewish take on education, it was already in use by 1887 at the Lemmel School in the Old Yeshuv in Jerusalem, and its successor, the Pedagogical Seminar (1905).

Ephraim Cohen-Reiss, the Principal, introduced field trips into the syllabus - in emulation of the German syllabus and as an aid to homeland and Bible studies. It started with short trips in Jerusalem and proceeded with a fine tradition of trips all over the country.


The Hebrew education of the New Yeshuv included the field trip in its syllabus from the early 20th century. It began with a handful of Hebrew teachers who had already adopted this approach in the First Aliyah era in response to the emerging need for a rural education, and the creation of a new behavioral model.  National holiday ceremonies and field trips became the major socializing agents for the new national identity. 


The Hebrew holiday ceremonies were also enriched by fieldtrips which expanded their nation-building value by that.


Tel Aviv's Herzlyia Gymnasium's physical education teacher Zvi Nishri became a leader of the change, and Jerusalem's Hebrew Gymnasium, the Pedagogical Seminars, the Boy Scouts and the Hebrew Youth movements all followed suit.


The social experience and the physical activity, demanding audacity and endurance in the face of basic conditions in nature became an important part of the “Field Trip Culture”. Thus, young people became acquainted with the homeland, its nature and scenery, walking in the footsteps of Hebrew heroes and visiting the sites of biblical events. The field trip gained a central place in modern Israeli education and is a major component of it to this very day.
Yosef Lang
The Language Controversy – The Unique Case of Petach Tikva


"The language controversy", which occurred in the span of a few weeks in 1913-1914, was known as the battle of the Zionists in Palestine against the use of German as the primary language of instruction in the Haifa Technikum and the Reali secondary school. The decision of the ' Hilfsverein der Deutschen Juden' board of governors   (26/10/1913) provoked wide protest and eventually a demand that all the schools that were until then supported and run by the Hilfsverein would transfer to the Zionist organization, thus promoting Hebrew as a national language and culture.


At the eye of the storm stood Paul Nathan and his colleagues - the leaders of the Hilfsverein in Germany, and Ephraim Cohen-Rise who was their representative and head of the schools in Israel. They were accused by the Teachers Union, the pupils and the political parties of the left, of succumbing to the political interests of the German government. 


The protest against the Hilfsverein spread around the entire country followed by demonstrations, strikes, threats and even fistfights. Following this widespread protest , the Technikum's board of governors reversed its decision, but by then most of the Hilfsverein pupils had left their schools and enrolled in the new ones that were opened with the help of the Zionist organization.


The controversy did not escape Petach Tikva, the first and largest first-Aliya colony. But it had a different nature due to the particular circumstances:

1. Among the town's founders and prominent settlers were German and Austro-Hungarian citizens who were helped by the consulates and felt loyal to them.

2. All the local schools but one were supported by foreign philanthropies.

3. Most of the settlers were orthodox Jews and kept a traditional way of life.

4. The head of the local board was Chaim Cohen, the brother of Ephraim Cohen-Rise.


The board was under attack by the opposition, led by the young generation and the workers, who demanded better representation in the board, liberalization of public life style and alliance with the protesters against the Hilfsverein. 


The leadership of Petach Tikva was not going to agree to any of the demands. They quelled the demonstrations with a firm hand although the young generation accused them of being anti nationalists and being indifferent to the national language. 

The conservative leadership knew that the protest was not only against the use of the German language but against the entire philanthropic system, which the leaders valued for economics-related reason, and against those Jewish farmers who hired Arab workers rather than young Jewish newcomers.


The public pressure on the conservative local leadership did not succeed. Most of the rebels were relative new-comers and did not have a correct assessment of the basic interests of the majority. In spite of the public incitement, the board managed to block the revolutionary anarchist ideas of "the Russian proletariat". As a result the European philanthropists continued their support of the schools in Petach Tikva and some more years had to pass until Hebrew became the dominant language of the colony.

Nir Michaeli

Dr Baruch Ben Yehuda: A Progressive Educator in an 

Elitist Gymnasium

An educator with a strongly social and moral critical bent may find it more congenial to teach his beliefs in an ideologically sympathetic institution. While in our politically correct, postmodern cultural climate an educator won't be allowed to blend his own beliefs or ideals in the educational process, Baruch Ben Yehuda's successful progressive educational projects, in the pre-state Zionist entity in Palestine, offer an illustration of a very different educational approach. 


This article describes and analyzes Dr Baruch Ben Yehuda's work at the “Herzelia Gymnasium” in Jaffa, from the mid-1920s onward .

His projects can be regarded as progressive pedagogical projects conducted in a  high school for the local elites. Indeed, Nathan Alterman, a major contemporary Israeli writer described Ben Yehuda as a charismatic person who succeeded to introduce the Zionists' labor-oriented pioneering spirit, into the core of liberal-bourgeois society. 


That this should have been so may inspire educators with a social-ethical agenda with hope: it is not necessary to build or join an alternative educational system, because as we see in this case, there is plenty of space for moral activities in the regular one.


Ben Yehuda spent most of his professional life in the “Herzelia Gymnasium”-  as a teacher, as an educator, as its headmaster and eventually as its president.  He reached the summit of his career when he was appointed manager of the educational department of the national committee of the Jewish community in Palestine (1947) and when, in 1948, the state of Israel was established he was appointed first general secretary of the Ministry of Education. On Israel's 31st Independence Day he received the country's highest distinction, the “Israel award", for his contribution to the educational system.


The article focuses on three of Ben Yehuda’s educational projects: 

"Hachug hazaken" (the group of elders) - a group of Herzelia's gymnasium students, which Ben Yehuda supervised to establish a Zionist-socialist, pioneering youth movement,  Machanot Ha'olim, which is still active today. This group also established new kibbutz settlements in the Yezreel Valley.

The '21 graduation class - Ben Yehuda served as their educator for nine years, uninterruptedly. He generated a children's society, based on a constitution and governed by the students themselves. 

The teachers' council for the Keren Kayemet { JNF) - Ben Yehuda was one of the initiators and was an active member until his death.  This council generated a national curriculum, referring to the JNF as a key national symbol around which it was possible to nurture values such as personal sacrifice for the sake of the community, manual labor and frugality.

Nirit Raichel
From Curricula for Specific Schools to National Program:

General Humanist Education in the Curricula of Hebrew Schools in Eretz Israel - 1882 - 1907
    
This article deals with the curricula of the Hebrew schools in Eretz Israel (i.e. the pre-state Jewish entity in Palestine) during the early years of their existence, and the humanist education they offered.


The curriculum of the elementary Hebrew schools in Israel evolved through a unique process which we must study if we want to understand the special nature of this type of education.


This article shows how the curricula developed between the years 1882 – 1907 and examines whether it was directed, among other goals, toward broadening pupils' horizon and imparting a general humanist education. Were students provided with the necessary syllabus and textbooks in subjects like secular history, literature, geography, philosophy and the arts? 


More specifically the article examines: 1. The number of hours allocated to general humanistic studies vs. other subjects: religious/traditional subjects as well as agriculture and crafts. 2. The world-view or ideology that guided the choice of syllabus.   3. The implementation of these curricula in various Hebrew schools in the Jewish community in Palestine.


We can identify two sub periods:

 
1882-1903 –The first steps of modern schools in Eretz Israel that was called the era of 'Yesod Hama'ala': curricula show that teachers in Hebrew education during this period were trying to create a school that would reflect their nationalist yearnings. The programs focused on teaching Hebrew as a mother tongue. In some of the new colonies, besides teaching Hebrew, the school taught pupils about the land of Israel and Jewish tradition. They were using new methods like agricultural work and field trips in the colony and beyond it.


1903 – 1907 - The 'assembly' period: This was a period during which the general curriculum started to evolve. Teachers put Hebrew studies at the center of the educational process, and besides they focused on practical subjects and ones concerned with patriotism and the Jewish tradition.


The curricula show that a general humanist education was secondary to the nationalist goals that guided the curriculum between the years 1882-1907. Students were taught world history as a general frame to Jewish history.  Secular, European literature was taught in Hebrew by way of enriching and strengthening the use of the renewed Hebrew language.  

Shlomy Raiskin
The 1970 Survey of the Providence Hebrew Day School


This article reviews the 1970 survey of the Providence Hebrew Day School. The survey was prepared at the suggestion of the Board of Education and Board of Directors of the school. The President of the school asked three prominent Rabbis, educators and principals, from varied backgrounds, to make an ongoing survey of the school. Their survey served as an independent review of the school, attempting to examine the curriculum and to compare it with the curricula of other schools of its type, to measure the academic achievement of the children, thereby assessing the realization of the curriculum’s goals and to evaluate the general tone of the school with regard to discipline, administration and rapport between principal and staff. This article also examines various points and suggestions, and displays how many suggestions were implemented in the school’s curriculum and administration.

Avraham Rocheli
Graduate Degree Programs (M.Ed) in the Academic Colleges of Education in Israel


This article analyzes the processes and decisions regarding graduate degree programs (M.Ed) in the academic colleges of education in Israel.


Israel's higher education system has undergone profound changes in the last two decades. The most significant of these changes are a marked increase in the number of students and the rapid growth of academic colleges. 


The higher education system has shifted from a research-oriented university system which closely combines teaching with research, to a system which includes both universities and academic colleges.  These changes reflect the modified demand for higher education as well as the development of new professions and the upgrading of existing professions - including education and teaching – to academic level.


The entire process has been led by the Council for Higher Education and was inevitably accompanied by extensive debate, apprehension, objection, and concerns about the possible lowering of academic standards.  The decision regarding the graduate program in the academic colleges was undoubtedly crucial to the status of the colleges and their role in the higher educational system. I believe it is one of the most revolutionary decisions adopted by this Council since the 1990s.


Approximately 20 years after the beginning of the process which turned Israel's colleges of education into academic institutions, they have started to offer graduate degree programs.   Graduate degree programs will undoubtedly strengthen the general academic structure and curriculum of the colleges, including the undergraduate programs, and it will also offer college students – mostly already working teachers - a further opportunity to develop into conscious and evolving professionals.

Zipora Shehory-Rubin
Roza Yaffe: Teacher in Russia, School Principal in Jaffa, 

Farmer in Yavne'el


The paper is dedicated to Roza Shoshana Yaffe, principal of the girls' school that was opened in Jaffa in 1893.


Many of the studies on the history of early Hebrew education in the Jewish settlement in Palestine consider the Jaffa school for girls "(…) which laid the foundations for modern national education, used the Hebrew language as the only instructional language and incorporated general studies in the curriculum". But Roza's contribution to its development has hitherto gone unnoticed. We decided to break this silence and render Rosa's work visible.


The paper examines a young educated, professional woman, alive with Zionist ideas, who came to "Eretz Israel" from the Ukraine in 1882, dreaming to establish a school for girls.


First the paper reviews her contribution to the development of national education and the revival of the Hebrew language and emphasizes her significance in forming and advancing the education system for girls in the decades leading to the establishment of modern Israel (1893 -1904). Then it depicts her life as a farmer in the colony of Yavne'el, where she built her home after eleven years at the Jaffa girls' school. She settled in Yavne'el by herself, worked and developed the farm alone, hoping to build an agricultural school for local farmers daughters (1905-1914). 


The paper examines Roza Yaffe's perceptions about education and gender which enabled her to function first as the head of the school and later as a woman farmer struggling to succeed in a colony dominated by male farmers. What model did she present to the girls she educated and what made her leave the school?


The paper is based mainly on Roza Yaffe's letters as well as the school-council protocols, minutes of the colony's assembly and board, memoirs of teachers and pupils and relevant newspaper items.

Miri Steinhardt
The Ideas of Progressive Education and Their Expression in the Teaching of Drawing and Art Education in Israel


This paper aims to describe the background against which the teaching of drawing developed in the Diaspora, its implications on the development of this domain in pre-state Israel, and the relationship of the latter to progressive education. The progressive education approach supported children's inquisitive spirit and the expression of individual emotions.  This approach was part of an ideology envisioning the formation of a "new Jew" in the Jewish community in Palestine.  This meant, among other things, the use of curricula in disciplines like 'homeland studies', natural sciences and history; in the teaching of drawing this approach was reflected in a choice of subjects stressing local nature and geography ('the road to Jerusalem'), of manual labour ('the harvest'), Jewish tradition ('Rachel's tomb'), and Jewish holidays ('the harvest festival'). The teaching of drawing was conceived as a means both to convey national ideas, and to promote individual expression.  However the 'new education' produced a type of drawing with the characteristics of traditional teaching, with little if any individual expression. 


The paedocentric approach was at the basis of progressive education in pre-state Israel and elsewhere from the last decades of the 20th century.  A variety of disciplines and teaching topics were, then, organized around the inner world of students. This was the case also in art education. At the beginning of the 21st century art education focused on the expression of the individual, of dreams and fears, the analysis of self versus society and its institutions. The ideas of 'new education' (in Israel) and of the 'movement for art education' (in Germany) are embedded in this approach to art education.  Concomitantly, additional contemporary elements found their way into art education like the notion that through art the individual could relieve her or himself of their stress and tension, or that of art as a means to support the pupil in his everyday concerns.  While the 'new education' was student centered, it was, simultaneously conceived as in the service of nation building ,to fulfill the goal of Zionism. In the teaching of art too, a progression was felt from being bound to serve an ideology that stresses the group-nation-Zionist ideology, towards more individualistically and psychologically oriented goals.

Ada Schein
Holocaust Survivors Becoming Nation-Builders -
Vocational Training in the Displaced Persons Camps in Germany

Vocational training in the Displaced Persons (DP) camps in post-Second War Germany was initiated by the survivors themselves, as part of the rehabilitation process. The aim was to change survivors’ attitude to work, after they had suffered from “Annihilation through Work” (Vernichtigung durch Arbeit) policy during the last stages of the final solution against the Jewish people. 


The DP leadership identified the vocational training with the targets of the Zionist movement. Much unlike the prevalent images of the DPs, they actually developed lively relations with other Jewish organizations, especially with the JDC (“The Joint”) and Ort organizations. The Jewish Agency began to get involved in vocational training only by 1947, when it reached an agreement with the JDC to develop a comprehensive plan for vocational education. 


Yet there were many contradictions between the aspirations for a better future and the actual options available in the camps. The activists involved in adult education called for a change in the occupational distribution of Jews, but in practice they prepared Jews to make a living from occupations in the cloth trade. 

The intention was to prepare people for immigration to Palestine, but the occupations taught in the vocational schools in the camps had little to do with the actual economic needs of the Yishuv. 


Nevertheless, the activists succeeded in translating the Zionist idea into an operative mode of activity. The survivors adopted the “Pedagogy of Training” that intended to make them productive citizens in the Jewish State in Palestine.

�   On Lutski, see Daniel J. Lasker, “The Life and Works of Simhah Isaac Lutski - A Preliminary Intellectual Profile of an Eighteenth-Century Volhynian Karaite,” to appear in Dan Shapira, ed., Karaites in Eastern Europe in the Last Generations.








