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"Shafririm" – A School for Special Education for the Kibbutz Community – The Story of a Place

Debby Bonitov and Mira Karnieli

 


The segregation of children in the special education system from those in the regular education system negatively impacts various aspects of their lives. The segregation impairs their social adjustment, impedes their motivation for learning, sharpens their feelings of being different, affects their eventual personal achievements as adults and reduces their future capacity to assimilate with their peer group.


The underlying educational vision of the Shafririm School at Kibbutz Givat Haim Ichud is to fully integrate the special education school with the Kibbutz community as part of the rehabilitation process of the youngsters. The purpose of this study was to examine, in a longitudinal perspective of more than four decades, the underlying processes and conditions that facilitated the integration between the school and the Kibbutz community. This information was gathered through interviews and analysis of documentation.


Benjamin Shafrir founded the school in 1957, once he realized the therapeutic potential of the Kibbutz community with respect to the special education children. The Kibbutz leaders placed a high moral value on assisting this kind of school and agreed to collaborate and to participate in this experiment. As part of this relationship, the students became involved in many aspects of the daily routine at the Kibbutz; they worked in various community agriculture departments, shared meals in the dinning hall, used the swimming pool and shared all cultural events with the rest of the community members. Such integration and mutual collaboration have proven to be of major value in treating special education children. The school transitioned from a local to a state facility as the school population increased from six students when it was founded to 303 students attending its classes at present.


The long and special inter-relationships between the community and the students of the Shafririm School, as well as the high level of empathy, enthusiasm and active participation of the Kibbutz members in this program established a unique educational model that has facilitated the successful integration of youngsters with special educational needs into society.

From The Pedagogium to a University of Jewish Studies –

Hungary 1990-2003

Shmuel Glick

The Pedagogium, the Jewish teachers seminary of Budapest, opened its doors with thirteen students in 1990. Originally founded as a Jewish teacher retraining program, today it is a full-fledged university recognized by The Academic Council of Higher Education of Hungary. As a University for Jewish Studies, it conducts a full academic curriculum in Jewish Studies for a Bachelor and Masters of Arts in Jewish Studies. As of 2002 it has won approval and expanded instruction for its doctoral program in Jewish Studies.  As of 2003 the University boasted a student body of close to two hundred fifty students. 

The present article surveys the first steps of the Pedagogium, from 1990 to 1993, with emphasis on the hardships and challenges faced by the Jewish community during the final years of Communist rule. Based on archival material and personal interviews this article examines the conflicts in educational ideologies between the old and new guards of post World War II Hungarian Jewry. 

This essay maintains that from its inception the teachers seminary had no religious ideological affiliation with the older socio-religious categories associated with Hungarian Jewry. Although the teachers seminary is located in the historic Rabbinic Seminary building, it cannot be identified as being affiliated with the old guard of the “Neolog” ideology. On the contrary, the guiding ideological principles of the new institution can be identified closer with the historical “Status Quo” faction and secure for the institution an educational ideology based on classical Jewish values.

The Survey of Elementary Schools: A Facet of the Implementation of the 1953 Education Act
Asher Herman

Early in April 1953, the ministry of education conducted a school and teachers survey.  The survey was conducted by 24 members of the administrative body of the ministry. It was one of three   major steps that the ministry took to implement the 1953 Educational Act. 


The purpose of the survey, which was carried out in more than 700 of the total of the country's 945 schools lasted for two months and was to lay down the structure of a two-tiered public educational system: secular and religious.   The results of the survey were moreover to offer practical recommendations concerning the following issues: introduction of a school amalgamation policy which was to reduce the number of schools resulting in the abolition of the political streams in education; equal class size and population make-up and offering religious state schools to those who preferred them.  In doing so the ministry was hoping to reduce the number of teachers, in the face of budgetary problems.


The article delineates the procedure of the survey and the way it was conducted. It discusses its crucial role in the creation of a two-tiered public educational network. The paper also tries to examine the work done by the ministry of education and its decisions as a result of the outcomes of the survey, in light of its successes, such as school mergers in the cities, and its failures in coping with political pressure groups who objected to school amalgamation.
The First Bnei Akiva Ulpana in Pre-State Israel
Lilach Rosenberg-Friedman

The last twenty years have seen a growing trend of young religious women seeking to acquire systematic and in-depth Torah knowledge within organized educational frameworks. The roots of this innovative phenomenon can be found in the pre-state era, in the attempt to establish a Torah-educational institution for girls in the early 1940s. The focus of this article is on the as-yet unknown story of the first Bnei Akiva ulpana. 

The Bnei Akiva youth movement was a mixed-gender movement that aspired to give all its members an identical ideological education. In late 1939, the movement founded the Bnei Akiva yeshiva in Kfar Haroeh in order to provide Torah training for the male members of the movement before they joined kibbutzim. The perception of the yeshiva as a major element of the movement underscored the inferior position of the movement’s female members because the issue of their Torah training remained unaddressed.

The women’s response to the establishment of the yeshiva was the founding of a ‘girls’ yeshiva’ or ulpana in late 1942. The female members of Bnei Akiva that conceived the establishment of the ulpana hoped that through it, the concept of gender equality upon which the Bnei Akiva movement was founded would be realized both in theory and in practice, and that they would become part of a prestigious institution of their own and contribute to the pioneering settlements by strengthening themselves religiously. About ten girls overcame their parents’ objections and made up the ulpana’s first and only class.

The ulpana was a new educational model, which strove to enrich the girls’ Torah knowledge. But its goal did not focus solely on the study of Torah for its own sake, but also aspired to prepare the girls for their role in the pioneering settlements. The curriculum focused on Jewish studies and included agriculture, but did not include the study of Talmud, which was viewed as a male stronghold. The ulpana created a unique atmosphere and Bnei Akiva viewed it as a vital component of the movement, similar to the yeshiva. However, despite the recognition of the necessity of the new ulpana and the deep admiration that it engendered, it encountered numerous obstacles. The new educational institution ran aground after only one year because of financial problems and the difficulty in finding a counselor who met the needs of the new educational model. Additionally, unlike the women’s learning centers of today (batei midrash), which declare their goal to be a religious one – the study of Torah for its own intrinsic value – the ulpana of the 1940s was to serve as a means to integrate into the settlement endeavor. Even if it had been possible to realize the concept of the ulpana, the lack of a clear goal would have created difficulties for its continued existence over time. The goal of Torah study is deeply significant for determining the success of an educational-Torah institution for girls.

An analysis of the history of the ulpana shows that in the 1940s, the ground was still not ready for new concepts in the field of Torah studies. Nevertheless, the new ideological concept that served as the foundation for the ulpana laid the groundwork for the educational innovation reflected in the Kibbutz Hadati (Religious Kibbutz) Movement, in the context of which both girls and boys were given formal instruction in the Talmud, a practice that is continued in the Batei Midrash for women that are active today.

 

 

 

 

 

 



Non-Formal Education as a Bridge between Ideological Gaps in the 

Formulation of the Ideal Graduate

The Story of the First Hebrew Secondary Schools – 1906-1948

Nirit Raichel

The paper follows the establishment of the first Hebrew secondary schools in Israel: the Gymnasia Herzlia in Tel Aviv, The Hebrew Gymnasium in Jerusalem and the Reali in Haifa. These schools saw a rapid development from their early days in the Ottoman era through the British mandate, until Israeli independence.

The paper considers how school culture projected itself on the formal and non-formal education of each of the schools.

Non-formal Hebrew education in Israel was formulated in parallel to formal education, and both emerged as part of modern Israeli culture.  This is reflected in both contents and values as well as the specific roles assigned to each.

The paper presents non-formal education as a bridge between two contradicting educational concepts that were operating in secondary urban schools.

On the one hand the schools stressed a formal curriculum leading to higher education, which included science, literature and foreign language instruction, and on the other hand there were the social and national needs catered for by the non-formal curriculum: training in agriculture and other productive professions, physical education and national education. 

The paper focuses on the unique role of the non-formal system in integrating the secondary schools with the general consensus about the desirable character of the Israeli school graduate.  It also looks at non-formal education as a bridge that closes the gap between the implicit and the desired student profile.

It points at a typical development in the first Hebrew secondary schools and ways of integrating there two educational approaches.  As a result of this integration

many of their students graduated and continued studying at the university while others decided to go to the kibbutz. Some managed to combine the two and chose academic studies with a practical nature like agriculture or veterinary studies.

First Steps in Teacher Training in the Negev
 Zipora Shehory-Rubin

The study reviews the process of founding a Teachers' College in the Negev in the period of mass immigrations that began with the foundation of the State of Israel. These immigrations, blessed with thousands of children, were a heavy burden for the system of education. Beer-Sheva's education system suffered perhaps more than that of any other city, from a big shortage of educational manpower, due to the fact that senior teachers from the central region refused to shift their residences. Mass immigration caused a dire necessity to recruit, as rapidly as possible, additional educational personnel. Thus, Beer Sheva's municipal system of education absorbed many teachers who lacked pedagogic training and previous educational experience; some of them even lacked secondary education. Prospective teachers that underwent accelerated training; they were new immigrants who had worked as teachers in their native lands; wives of regular army officers who came to Beer-Sheva following the stationing of their husbands; wives of professional experts who were brought to Beer-Sheva from the center by industrial plants that failed to recruit manpower from the local population; and IDF girl soldiers; comprehensive high-school graduates, who underwent an accelerated course in teaching. There were of course teachers with pedagogic experience, but their number was small. Beer-Sheva's population of teachers also suffered from constant replacements. All this created a need to found a teachers college, following the example of colleges in other parts of the country - a college that would train candidates for teaching in Beer-Sheva and the whole of the Negev, and to absorb comprehensive school graduates from the local population.

Methodology:

The study describes the steps undertaken to found the Teacher Training College in the Negev, from the stages of planning in 1951 when the Minister of Education appointed Arye Simon to establish a Teachers' College in the Negev, to the opening in October 1954, and until the closing of the college in August 1955.

The study is based on two types of sources: 1. First-hand sources: interviews with Arye Simon, the founder of the college, and with its teachers and students; archive materials from in the David Tuviyahu Archive of the History of Settlement in the Negev; archive of Jewish Education in Israel and the Diaspora un Memory of Aviezer Yelin; the archive of "Merkhavim" regional council; archive of Kaye Academic College of Education; and Press material from the discussed period drawn from newspapers like Ma'ariv, Yedioth Aharonoth, Makor Rishon, and local press - Ma MiNegev, Kol HaNegev, and Sheva.  2. Secondary sources: Studies in the field of history and annals of education, which helped to establish the historical-educational background. 

On the Tension Between Ideological Education and Free Education in the Ha’Kibbutz Ha'Arzi School System

Shlomo Yitzhaki


From the establishment of "children's homes" in the HaShomer HaTzair kibbutzim, right up to our own days, two currents have been manifest in the school system.  One that sees education as a means to achieve collective goals and the other that leans toward the individual.


The supporters of ideological education wanted to give to their students: (a) a clear political position: Zionism, socialism, solidarity; and (b) preparation for kibbutz life as the only option, in order to ensure the continuation of the kibbutz enterprise, which gave priority to the needs of the collective over those of the individual.


These ideas were held by both the Zionist and the Kibbutz movements, and they were based on Borochovist ideology and later on Marxist-Leninist ideology.


Those in support of a so-called "free education" derived their ideas from the free youth movement, which was the home of the founders of the kibbutzim.  They were influenced by ideas such as: the community of children, the anti-establishment school, paedo-centric education and psychoanalysis.  They advocated every child's right to an education without coercion and punishment, free from social stress.


The aims of the "free current" were:

1.
To create the ideal environment for the child's growth, to fulfill all his or her needs and to accept his or her preferences.

2.
To present the child with a variety of ideas and supply him or her with tools to explore and select.  The educators were confident that, given free choice, the child would choose the best way of them all – the kibbutz.


These expectations failed to be fulfilled after the 1960s.  Most of the graduates of the communal education system did not choose to continue living on the kibbutz and did not identify with the political positions of the movement.  It became obvious that the means used by the supporters of the "free current" had failed to serve the purposes stated by the political leadership.


In response, educators formed local teams, whose objective was to strengthen the educational department by reformulating the ideology of the 'free current".  The political leadership shied away from enforcing educational methods that seemed more in tune with its goals.  The economical leadership thought the paedo-centric method to be indulgent and wasteful and was determined to lower the cost of Kibbutz education system.

There was an effort, on both the theoretical and the practical levels, to overcome the conflict and maintain the collective ideology, but the larger general crisis in the Kibbutz movement and the wish to narrow down the uniqueness of the Kibbutz educational system overshadowed both trends.   
